GRADE 7 HEALTH EDUCATION: “COMMITTING SELF”
ASSERTIVENESS SKILLS 
(PREVENTION OF SUBSTANCE ABUSE)

‘Assertiveness Skills’ is a required unit of study in grade 7 Health Education.

ASSERTIVENESS SKILLS AND THE PREVENTION OF SUBSTANCE ABUSE -

SECTION #1

INTRODUCTION, BACKGROUND, AND RESOURCES

Insert this section between pages 190 and 191 of Health Education: A Curriculum Guide for the Middle Level (1998)
I.  Introduction:  
The supplementary material for this unit has been designed to develop a connection between assertiveness skills and the prevention of substance abuse.  It complements the existing sample unit in Health Education and references have been made, in bold italics, to relevant pages in the curriculum guide.  
The original learning objectives have remained the same, but appropriate additional information has been added in bold italics when the learning objectives reflect a connection to the prevention of substance abuse.  The curriculum guide should remain the primary source of information for the unit, but the following pages will allow you to incorporate information and instructional strategies related to assertiveness skills which have a focus on the prevention of substance abuse.  
If sections of the curriculum guide have not been changed, references have been made back to the relevant pages in the guide.  Only those areas of the unit that have been modified to reflect a connection between assertiveness skills and substance abuse have been included in this package.  It is essential that the curriculum guide and these supplementary materials be used together to ensure that the objectives of the provincial curriculum are met.
II. Background:  The Importance of Assertiveness Skills in the Prevention of Substance Abuse
While the ‘Just Say No’ approach to drug prevention may be an over simplistic tactic, it does present an opportunity to apply assertiveness skills in situations that grade 7 students may find themselves.  By learning effective assertiveness skills, saying no can be broadened to a range of strategies that students can use in real situations when they are being pressured to use drugs.  Assertiveness skills will allow students to carry out their decisions to be drug free.  Research done by J. Rhodes and L. Jason (1990) in “A Social Stress Model of Substance Use”, Journal of Consulting and Clinical Psychology 58 (4): 395-401 indicates that “poor family relationships and environment, and lack of assertiveness, seemed to increase the risk of substance use.”  The information below places the curriculum information on assertiveness in the context of substance abuse.
III. Background:  Facts About Different Response Styles 
Refer to ‘Background Information for the Teacher’ on page 193 of Health Education: A Curriculum Guide for the Middle Level (1998).  This section outlines key facts about assertive, passive, and aggressive response styles.  
IV. Resources:

Consult with your teacher-librarian about locating these resources and integrating them into the unit of study.

A.  Websites: (These sites were checked for accuracy on May 6, 2006, but they should be viewed again before use.  It is also important to check that these sites are available within your school’s internet environment.)
· “Assertiveness” http://www.leadersdirect.com/assertiveness.html.  This commercial site provides basic information about assertiveness plus an interactive quiz.  The ads should be ignored.
· “How Do I Say No” http://www.parlonsdrogue.com/en/questions-reponses/comment-dire.php.  This is part of the Quebec government’s website about the prevention of substance abuse. 

· “On Course (Refusal Skills)” http://teacher.aadac.com/prevention/school_resources_own_your_zone/gr7/grade_7_chapter_6.asp.  Part of the Alberta Alcohol and Drug Abuse Commission website, this section provides a lesson that can be adapted to Saskatchewan curricula to illustrate ways of saying ‘no’.

· “Preparing for setbacks or difficult situations: Becoming assertive about the new you!”  http://www.hc-sc.gc.ca/hl-vs/tobac-tabac/quit-cesser/now-maintenant/equit-jarrete/day-jour-48_e.html.  A ‘Health Canada’ site that gives examples of assertiveness needed to quit smoking, but can be adapted to the prevention of substance abuse in general.
· “Reality Check – Drug Awareness Booklet” http://www.health.gov.sk.ca/drug_awareness_pub/01K013-DrugAwareness.pdf.  A Saskatchewan Health brochure in PDF which provides information about avoiding substance abuse and the importance of assertiveness.
B.  Print and Video:  The following titles are from Saskatchewan Learning’s “A Selective Listing of Learning Resources” (http://www.sasked.gov.sk.ca/curr_inst/iru/shortlist/index.html). These titles were in print as of 2006, but the most recent list at the above URL should be referred to for complete ordering information and any additions or deletions that may have been made.  Media Group videos (MGR) are available for the nominal charge of $1.00 and full descriptions can be found on their website at http://videodb.mg.sk.ca/.  Each of the titles will have a connection to assertiveness and/or the prevention of substance abuse.
· Assertiveness:  “How Can I Say What I Mean?”(Print-Non-Fiction). Havelin, Kate. (Perspectives on Relationships Series). Capstone Press, Inc. (National Book Service), 2000. 64 p. ISBN 0-7368-0290-8 ($28.42 hdc.).

This title defines assertiveness, addresses its value and offers strategies for improving one's assertiveness skills. The text is augmented with small colour photographs. Included are a table of contents, a glossary, lists of resources and an index.
· Barb Tarbox: A Life Cut Short by Tobacco (Video).  Alberta Alcohol and Drug Abuse Commission, 2003.  17 min.  Video and booklet - ISBN 0-7785-2878-2 ($99.00).
(CAN)  After smoking cigarettes since she was in Grade 7, Barb Tarbox succumbed to lung cancer in the spring of 2003.  Before Barb's death, she spoke passionately to over 50,000 students about the dangers of smoking.  This 15-minute video captures one of Tarbox's spirited presentations.  Please note that because of the highly emotional content, this video may be disturbing for some students.  Class discussions before and after viewing the video are advised. Copies of this video and discussion guide were sent to Saskatchewan schools in the winter of 2004. The video and discussion guide are both available online at the following address:  www.tobacco.aadac.com/media_campaigns/barb_tarbox/. 
· The Black Sunshine of Goody Pryne (Print-Fiction).  Withrow, Sarah.  Groundwood Books (HarperCollins Canada Ltd.), 2003.  177 p.  ISBN 0-88899-577-6 ($9.95 pbk.).  ISBN 0-88899-477-X ($18.95 hdc.).

(CAN)  After Steve Walters’ father died tragically, Steve and his mother struggle to move ahead with their lives.  Steve (a.k.a. Squeak) is small in stature, and several of his peers bully him.  Aggressive Goody Pryne defends her friend Steve at first, but then she too becomes abusive.  Finally, Steve learns some assertiveness skills.  This is a gripping novel that could stimulate discussion on numerous issues pertinent to adolescents.
· Fighting Invisible Tigers: A Stress Management Guide for Teens. Rev. & upd. ed. (Print-Non-Fiction). Hipp, Earl. Free Spirit Publishing, Inc. (Monarch Books of Canada), 1995. 153 p. ISBN 0-915793-80-6 ($21.95 pbk.)
This appealing book addresses the pressures and problems encountered by teenagers and provides information on life skills, stress management, and methods of gaining more control over their lives. It offers insightful advice on numerous topics such as being assertive, building supportive relationships, making decisions, staying healthy, and even growing a funny bone. The text is enhanced with several black-and-white illustrations. Included are a table of contents and an index.
· Getting Equipped to Stop Bullying: A Kid's Survival Kit for Understanding and Coping With Violence in the Schools (Print-Non-Fiction). Boatwright, Becki H., Mathis, Teresea A. and Smith-Rex, Susan J. Educational Media Corporation (Bookman Textbook & Educational Outlet, Inc.), 1998. 80 p. ISBN 0-932796-84-2 ($23.30 pbk.).

This timely, three-part resource helps to provide an understanding of the dynamics of bullying. It also assists teachers in guiding Elementary and Middle Level students to cope effectively with this very serious problem. Part One focuses on helping children to understand bullies and 

bullying. Part Two offers practical ideas for victims and bullies to get equipped to stop bullying. Part Three provides practical ideas for adults to help victims and bullies get equipped to stop bullying. Included are a table of contents and a list of resources.
· Health for Life 1 (Print-Non-Fiction). Campbell, Judith. Pearson Education Canada, 2004. 153 p. ISBN 0-13-139892-X ($25.95 pbk.). Teacher's Resource - ISBN 0-13-139893-8 ($72.75 spiral-bound).

(CAN) This user-friendly resource touches on a range of health topics important to young adolescents. Each chapter provides brief segments of background information related to personal choices that affect healthy relationships, and physical and mental health. Student response is encouraged through a variety of activities. The appealing layout features visual organizers, photographs, diagrams, cartoons, charts, and extra health tips. A table of contents, a glossary, and an index are included.  The teacher’s resource suggests additional activities, and it includes rubrics and student self-reflection guides.  This resource may be used selectively to support curriculum learning objectives.

· Hey World, Here I Am! (Print-Fiction). Little, Jean and Truesdell, Sue, illus. Kids Can Press (University of Toronto Press), 1989. 88 p. ISBN 1-55074-036-9 ($5.95 pbk.).
(CAN) In this insightful book of poetry, Jean Little's fictitious, adolescent character Kate openly shares her innermost thoughts on a variety of topics including growing up, school, friends, and feelings toward her family. The text is interspersed with delightful, black-and-white illustrations by Sue Truesdell.
· How to Say No and Keep Your Friends: Peer Pressure Reversal for Teens and Preteens. 2nd ed. (Print-Non-Fiction). Scott, Sharon. Human Resource Development Press, Inc. (Organizational Learning Resources), 1997. 161 p. ISBN 0-87425-409-4 ($18.55 pbk.)
This book presents a step-by-step method of dealing with peer pressure without placing valued friendships in danger. It offers teenagers advice on how to notice peer pressure before it causes problems so that they can make their own decisions on how to deal effectively with the situation. It provides several true stories of teens whose failure to deal successfully with peer pressure resulted in negative consequences as well as many samples of refusal lines to help students say no and still be popular. The author devotes a special section to the most serious peer pressure problems: tobacco, alcohol and other drugs, sexuality, and violence. The text is interspersed with black-and-white cartoons. Included is a table of contents.
· Kids With Courage: True Stories About Young People Making a Difference (Print-Non-Fiction). Lewis, Barbara A. Free Spirit Publishing, Inc. (Monarch Books of Canada), 1992. 175 p. ISBN 0-915793-39-3 ($19.95 pbk.).
This book presents stories about young people who have made the world a better place to live in because they have taken action to help in areas such as crime prevention, life-saving, and the environment. Black-and-white photographs enhance the text. Included are a table of contents and an index.
· Peace Breaks (Video). TV Ontario (Media Group), 1997. 48 min. Dup. order no. V3287. Teacher’s Guide - Order no. G3287 ($2.70 loose-leaf).
This program consists of nine three-minute segments that speak to children about violence, harassment, and abuse. Children will learn to recognize their inherent right to feel safe, identify conflict situations, protect themselves from aggression, and seek assistance from others.  Speaking Up is the segment that will apply to this unit.
· Teen Health: Course 1 (Print-Non-Fiction). Merki, Mary Bronson. Glencoe/McGraw-Hill, 2003. 320 p. ISBN 0-07-823935-4 ($66.92 hdc.).
This new edition of an American text offers appealing features that invite students to think critically and to apply health concepts.  High-interest sections that are interspersed throughout this learning resource include the following:  "Hands-on Health," "Thinking Critically," "Career Corner," "Health Skills Activities," "Reading Check," "Quick Write," "Developing Good Character," and "Health Online”.  Many attractive visuals accentuate the print.  Unit titles are "A Healthy Foundation”, "Promoting Physical Health”, and "Protecting Your Health."  Chapters within the units briefly introduce a variety of topics.
ASSERTIVENESS SKILLS AND THE PREVENTION OF SUBSTANCE ABUSE -

SECTION #2

LEVEL A:  EXTEND KNOWLEDGE BASE

Insert this section between pages 194 and 195 of Health Education: A Curriculum Guide for the Middle Level (1998)
The information provided in the above pages will complete the first step of the decision-making process for this unit.  Students will be able to reflect on what they know about assertiveness and factual information can be obtained about the different response styles - assertive, passive, and aggressive.
Once the factual information about assertiveness and the other response styles is learned, it can be applied to the theme of preventing substance abuse in the following sections.

ASSERTIVENESS SKILLS AND THE PREVENTION OF SUBSTANCE ABUSE -

SECTION #3

LEVEL B:  MAKE AN INFORMED DECISION

Insert this section between pages 204 and 205 of Health Education: A Curriculum Guide for the Middle 
Level (1998)
	Instructional 
Strategies/Methods 
	Teaching Notes 

	Direct Instruction: 
structured overview 
	Activity #1:  Examining Where and How There is Pressure to Use Drugs
Inform students that the next class period or two will be spent concentrating on the importance of assertiveness skills in allowing them to communicate their personal commitment about substance abuse and to set a personal goal about communicating assertively. 


	Interactive Instruction: 
discussion 
	Encourage students to:

· Identify a few situations where people may feel pressure to use drugs.  (It is important to make students realize that the suggested scenarios are general in nature and are not personalized.)  

· Discuss responses.  How would they respond?  Would it be effective?  Are there different ways of responding? 
· Record their ideas so the class can discuss the various situations.  
· The key point to stress is that there are ways of communicating via assertiveness skills that will make it easier and more effective to assert their standards about avoiding substance abuse in the face of opposition from their friends.  

An alternative approach to generate discussion, and keep it out of the personal realm, would be to use a video on drug use that is at Media Group.  Search their print catalogue or online at http://videodb.mg.sk.ca/ for suitable titles under the subjects of Addiction, Youth – Drug Use, or Drugs.  Your teacher-librarian will be able to assist you.    
You may also want to generate discussion by using the following examples and asking students to explain where or when these could occur.
· saying 'No' to persuasive peers asking me to use drugs

· asking someone to stop bugging me to use drugs

· ignoring a request to use drugs

· praising others who do not use drugs 

· saying ‘No’ to a family member who is pressuring me to use drugs

· expressing anger with those who use, or ask you to use, drugs
· saying ‘No’ to riding with an adult or peer who is under the influence. 

Conclude the discussion by saying that these are situations grade 7 students might find themselves in. They need to be able to assert their beliefs about avoiding drug use in an effective manner, knowing that some people may disagree. 

	Interactive Instruction:  Co-operative learning groups (partner activity)
	Activity #2:  Different Response Styles to the Pressure to Use Drugs

Using the scenarios developed in the above exercise: 
· Have pairs of students select one or two situations and record response alternatives based on passive, aggressive, and assertive models.   
· Background information on the different response styles can be found on page 193 of Health Education: A Curriculum Guide for the Middle Level (1998).    
· The assertive response model should include information from the four steps to delivering an assertive message found on page 198 of Health Education: A Curriculum Guide for the Middle Level (1998).   Each of the four steps should be connected to a scenario about preventing substance abuse. 
· Conclude the exercise by reviewing the advantages and disadvantages of communicating assertively as outlined on page 205 of Health Education: A Curriculum Guide for the Middle Level (1998).  The review of advantages and disadvantages should illustrate a connection to preventing drug use. 
Refer to pages 232 – 239 of Health Education: A Curriculum Guide for the Middle Level (1998) for several templates related to different response styles.  Many of these can be modified to use within the context of preventing substance abuse.


	Experiential Learning: Role Playing
Note:  Students should not practise being passive or aggressive.


	Activity #3:  Assertive Response Style
Inform students that this activity will be used as assessment data for Level B of this unit.

In pairs students: 
· Develop a scenario where a youth is being pressured to use drugs.   
· The scenarios could include such areas as parties, sports events, feasts, weddings, funerals/wakes, school, family gatherings, shopping, etc.
· In their responses done via role playing the students need to demonstrate at least two effective responses based on assertiveness skills.  
· After these brief scenarios are acted out the class can provide feedback on how effective the assertive response was in preventing substance abuse.

During the feedback from the class students may want to look for responses that provided positive messages, accepted criticism, offered constructive suggestions, discussed things calmly, and/or used humour and compliments.



	Direct Instruction: mini-lecture. Interactive Instruction: discussion and co-operative learning groups

	Activity #4:  Goal Setting

Refer to page 206 of Health Education: A Curriculum Guide for the Middle Level (1998) for teaching notes on goal setting and the decision making process.  These can be adapted to reflect the prevention of substance abuse.



	
	



ASSERTIVENESS SKILLS AND THE PREVENTION OF SUBSTANCE ABUSE -

SECTION #4

LEVEL C:  CARRY OUT AN ACTION PLAN

Insert this section between pages 206 and 207 of Health Education: A Curriculum Guide for the Middle Level (1998)

	Instructional
Strategies/Methods 
	Teaching Notes 

	Direct Instruction: 
structured overview 
	Activity #1:  Developing an Action Plan

· Refer to the Decision-making Process to indicate the steps featured in Level C. 
· Remind students that they will be designing and carrying out action plans related to the prevention of substance abuse as part of the Assertiveness Skills Unit.
· Provide each student with a copy of the Assertiveness Action Plan Outline found in Appendix 7-K on page 237 of Health Education: A Curriculum Guide for the Middle Level (1998).  
· Discuss the outline, noting that the element 'how' is the same for all students. The element 'what' is their personal goal and may be different for each person.  
· The action plan should reflect their personal commitment to a goal that combines assertiveness skills with the prevention of substance abuse.


	Interactive Instruction: 
brainstorming 

Interactive Instruction: interviewing
Note:  In 2006 the Regina and Area Drug Strategy Education Project established a ‘Speakers Bureau’.  Contact www.reginadrugstrategy.ca  for information.
	Activity #2:  Identifying Support People

· Review the traits and skills of a person who can support and encourage personal commitment. Also review the variety of people who can play the role of a support person. 
· This information can be found on page 94 and page 184 of Health Education: A Curriculum Guide for the Middle Level (1998).  
· Advise students to select their support people wisely. (Criteria can be reviewed on page 95 in Health Education: A Curriculum Guide for the Middle Level (1998).
· Refer to page 407, Appendix 9-G of Health Education: A Curriculum Guide for the Middle Level (1998) for a template that can be modified for this activity. 
Activity #3:  Traits of an Effective Assertive Person

· With teacher assistance students may also want to contact their regional health authority or local Tribal Council health services programs who may be able to provide more information and/or speakers on the prevention of substance abuse.  
· Indicate to the agency or speaker that you are particularly interested in how assertiveness skills can be used by students to prevent substance abuse.  It would be helpful to the speaker if you provided a list of learning objectives that you wish her/him to address.
· If a guest speaker can be arranged, the students may be able to interview him/her after the presentation to add to their list of traits and skills that are needed to be assertive about not using drugs. 
· Refer to page 194 and 195 in Health Education: A Curriculum Guide for the Middle Level (1998) for a list of character traits that would be demonstrated by an assertive person as well as a passive or aggressive person.
· An alternative may be to view the video Barb Tarbox: A Life Cut Short by Tobacco.  See ‘Resources’ in section #1 of this guide for a description and ordering information.  Examine her presentation skills and personality to develop a list of traits, strategies, and skills needed by an assertive person.  What strategies or skills could she have used when she was in Grade 7 to abstain from smoking?  How could these same traits be applied to someone abstaining from substance abuse?


	Independent Study: 
homework 
	Activity #4:  Completing and Implementing the Action Plan

· Ask students to complete the action plan outline – Appendix 7-K on page 237 of Health Education: A Curriculum Guide for the Middle Level (1998). 

	Interactive Instruction: 
peer practice 
	· Arrange students in pairs. 
· Following modifications to reflect your classroom environment, provide each student with a copy of the Sample Rubric for Evaluating the Elements of an Assertiveness Action Plan located in Appendix 7-L on page 238 of Health Education: A Curriculum Guide for the Middle Level (1998). 
· Encourage students to create their action plans according to the descriptions contained in the rubric and to make any improvements necessary to their action plans.  
· Stress that their action plans should focus on how they will commit themselves to using assertive skills to avoid the substance abuse.


	Independent Study: 
homework 
	· Ask students to revise their action plans, making the improvements suggested during the peer practice session. This time, they sign them and their support persons sign them too. 
· Students submit the revised versions. 

At this time, teachers can assess the design elements of the revised action plan. Also, teachers can determine the degree to which each student can assess the design elements of an action plan by noting the changes the student made from the original version to the revised version. 

	Interactive Instruction: 
demonstration 
and discussion 
	A five to seven day assertiveness action plan may be considered reasonable for grade 7 students. 
It is an expectation that students will keep journals as they implement their action plans.  One journal idea is included in Appendix 7-M, page 239 of Health Education: A Curriculum Guide for the Middle Level (1998). 

Before students begin to implement their action plans and keep a journal of their day-to-day progress, as a class they will generate the criteria that will be used to evaluate the degree to which they carry out their action plans. They may suggest that they be evaluated based upon such things as: 

· Did I achieve my goal? 

· Did I start and finish when I said I would? 

· Did I check in with my support people when I said I would? 

· Did I achieve the benefits I thought I would? 

· Did I overcome any obstacles? 

· Did I request help from my support person, if required? 

· Did I follow the steps to delivering an assertive message? If so, when, where, and with whom?
Advise students that the implementation of their action plans will be assessed according to their answers to the above questions, and according to teacher answers to the same questions based upon supporting evidence found in the students' journals.

	
	

	Independent Study: 
personal reflection 
	At the conclusion of the five to seven day implementation, students submit their journals, which are read and assessed by the teacher. At the same time, they submit their answers to the evaluation questions listed above, supported by specific evidence from their journals. 



 Decision-making Process:  Level A – Extend Knowledge Base


Reflect on what you know about the issue.


Research the issue.  Find the facts.





Refer to pages 194 – 203 of Health Education: A Curriculum Guide for the Middle Level (1998).  This section of the curriculum provides background information about assertiveness skills.  It contains learning objectives, instructional strategies/methods, teaching notes, and assessment techniques.





 Decision-making Process:  Level B – Make an Informed Decision


State the challenge. Explore alternatives and consequences.


Make a decision. Set a personal goal.


Learning Objectives �Students will identify situations when they may be required to assert their beliefs in the face of opposition from peers. (e.g. beliefs about not using drugs)


Students will explore the consequences of communicating assertively. (e.g. responding to pressure to try/use drugs) 


Students will identify factors that affect goals and the ability to attain them.  (e.g. identifying factors such as substance abuse that will affect goal-setting) 


Students will predict the strategies of personal commitment necessary to meet new goals about assertiveness.  (e.g. what personal commitments need to be made about using assertiveness skills to avoid the pressure to use drugs?)


Students will define goals that reflect personal commitment to communicating assertively.  (e.g. how to communicate effectively about not using drugs)�





Decision-making Process:  Level C – Carry Out Action Plan


Design and apply an action plan.


Evaluate progress.  Revise as needed.





Learning Objectives:


Students will construct clear, achievable goals and plan to meet them (� HYPERLINK "http://www.sasked.gov.sk.ca/docs/policy/cels/el7.html" �IL�). (e.g. assertively communicating one’s personal commitment about not using drugs)





Students will develop action plans that accurately follow the suggested sequence of steps to deliver assertive messages in day-to-day life. (e.g. avoidance of substance abuse)





Students will identify the traits and skills of a person who can support personal commitment.  (e.g. a positive role model who does not use drugs)





Students will identify criteria and use them to assess the design elements of the action plans.


 


Students will implement the action plans in ways that feature personal commitment.


 


Students will evaluate the implementation of action plans and redesign the plans as necessary (� HYPERLINK "http://www.sasked.gov.sk.ca/docs/policy/cels/el7.html" �IL�). 





Student Assessment and Evaluation Techniques for Level C of the Decision Making Process.





Refer to page 208 of Health Education: A Curriculum Guide for the Middle Level (1998) for specific information.





Student Assessment and Evaluation Techniques for Level B of the Decision Making Process.





Refer to page 206 of Health Education: A Curriculum Guide for the Middle Level (1998) for information on assessment and evaluation of the learning objectives in Level B.





F.Y.I.





This curriculum support material has been written and organized by the Regina and Area Drug Strategy Education Project in partnership with the Regina Public School Board, the Regina Catholic School Board, the Prairie Valley School Division, and Saskatchewan Learning with funding from Health Canada.
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