GRADE 8 HEALTH EDUCATION: “SUPPORTING PEERS”

FAMILY STRUCTURES, ROLES, AND RESPONSIBILITIES 
(PREVENTION OF SUBSTANCE ABUSE)

‘Family Structures, Roles, and Responsibilities’ is a required unit of study in grade 8 Health Education.



‘SUPPORTING PEERS’
FAMILY STRUCTURES, ROLES, AND RESPONSIBILITIES AND THE PREVENTION OF SUBSTANCE ABUSE -

SECTION #1

INTRODUCTION, BACKGROUND, AND RESOURCES

Insert this section between pages 270 and 271 of Health Education: A Curriculum Guide for the Middle Level (1998)
I. Introduction:

The supplementary material for this unit has been designed to develop a connection between family structures, roles, and responsibilities and the prevention of substance abuse at the grade 8 level.  It complements the existing sample unit in Health Education and references have been made in bold italics to relevant pages in the curriculum guide.  
The original learning objectives have remained the same, but appropriate additional information has been added, in bold italics, when the learning objectives reflect a connection to the prevention of substance abuse.  The curriculum guide should remain the primary source of information for the unit, but the following pages will allow you to incorporate information and instructional strategies related to families, which have a focus on the prevention of substance abuse.  
If sections of the curriculum guide have not been changed, references have been made back to the relevant pages in the guide.  Only those areas of the unit which have been modified to reflect a connection between family structures and substance abuse have been included in this package.  It is essential that the curriculum guide and these supplementary materials be used together to ensure that the objectives of the provincial curriculum are met.
II. Background:  Family Structures, Roles, and Responsibilities and the Prevention of Substance Abuse

The family is perhaps one of the greatest factors determining whether an adolescent can live a life free of substance abuse.   The definition of family roles and responsibilities often conflicts with a desire for greater independence by adolescents.  While in many cases this struggle for independence is a healthy and natural aspect of their development, it can also have negative consequences.   By examining the interrelatedness of family roles, rights, and responsibilities grade 8 students will be able to identify and understand the supports that are available.  Solutions for family problems, such as substance abuse, can often be found through a better understanding of the life stages and changes experienced by all families.  By understanding the family structure and their roles within it, adolescents will be able to see that parents, grandparents, care givers, older siblings, elders, and trusted adults can be an excellent source of support and assistance in the prevention of substance abuse.  
III. Resources:

Consult with your teacher-librarian about locating these resources and integrating them into the unit of study.

A.  Websites: (These sites were checked for accuracy on May 7, 2006, but they should be viewed again before use.  It is also important to check that these sites are available within your school’s internet environment.)
· “Be Drug Wise” Health Canada (http://drugwise-droguesoisfute.hc-sc.gc.ca/index_e.asp).  The goal of this site is to give young people the information they need to make conscious, informed choices.

· “Becoming a Young Adult (Kids Help Phone)” (http://kidshelp.sympatico.ca/en/informed/sub_drugs.asp?sec=3&sb=2).  Students can get information about drugs and help for substance abuse by contacting the Kids Help Phone or any of the other agencies that are listed on this site.

· “Building Peer Support” (http://teacher.aadac.com/prevention/building_peer_support.asp).  From Alberta Alcohol and Drug Abuse Commission (AADAC), this site provides the ins and outs of peer support.

· “How Can I Help A Friend Who Has a Problem?” (http://www.parlonsdrogue.com/en/questions-reponses/comment-aider.php)  Part of the Quebec government website aimed at preventing substance abuse among young people.

· “Saskatchewan Health - Alcohol and Drug Publications” (http://www.health.gov.sk.ca/ps_alcohol_and_drugs_publications.html).  This series of PDF resources provides youth with information about alcohol, drugs and other related topics. Crystal meth, club drugs, alcohol, and marijuana are some of the specific drugs that are covered. 

· “Straight Facts About Drugs and Drug Abuse” (http://www.hc-sc.gc.ca/ahc-asc/pubs/drugs-drogues/straight_facts-faits_mefaits/index_e.html).  This is the PDF version of Health Canada’s booklet.  It provides an excellent explanation about virtually all drugs. 
· “Warren Winnipeg: An Example of Resiliency” (http://teacher.aadac.com/prevention/keeping_kids_warren_winnipeg.asp).  From AADAC, this site provides a case study that could be useful for Level A assessment.

· “WHOA Model of Decision-Making” (http://teacher.aadac.com/prevention/school_resources_own_your_zone/gr7/grade_7_chapter_5.asp).  Part of the AADAC site this lesson plan reflects the Alberta model, but it can be adapted to Saskatchewan’s curriculum. 
· “What You Need to Know About Drugs” (Kids Health for Kids) (http://kidshealth.org/kid/grow/drugs_alcohol/know_drugs.html).  This site provides information about both short and long term effects drugs have on your health. Signs of drug abuse are discussed as are ways to support people who are addicted. Links are provided to specific information related to drugs such as crystal meth.

B.  Print and Video:  The following titles are from Saskatchewan Learning’s “A Selective Listing of Learning Resources” (http://www.sasked.gov.sk.ca/curr_inst/iru/shortlist/index.html). These titles were in print as of 2006, but the most recent list at the above URL should be referred to for complete ordering information and any additions or deletions that may have been made.  Media Group videos (MGR) are available for the nominal charge of $1.00 and full descriptions can be found on their website at http://videodb.mg.sk.ca/.
· The Black Sunshine of Goody Pryne (Print-Fiction).  Withrow, Sarah.  Groundwood Books, 2003.  177p. ISBN 0-88899-577-6 ($9.95 pbk.).  ISBN 0-88899-477-X ($18.95 hdc.).  
(CAN)  After Steve Walters' father died tragically, Steve and his mother struggle to move ahead with their lives.  Steve (a.k.a. Squeak) is small in stature, and several of his peers bully him.  Aggressive Goody Pryne defends her friend Steve at first, but then she too becomes abusive.  Finally, Steve learns some assertiveness skills.  This is a gripping novel that could stimulate discussion on numerous issues pertinent to adolescents.
· Cowboys Don't Cry (Print-Fiction).  Halvorson, Marilyn.  Stoddart Kids, 1993.  150 p.  ISBN 0-7736-7429-2 ($6.99 pbk.).  
(CAN) Written in the first person, this high-interest novel relates the personal growth and maturity of a Grade Eight boy who blames his alcoholic father for the accident that caused his mother's death. Shane and his father leave the rodeo circuit to settle on a ranch, but they are unable to establish the communication necessary for healing and forgiveness. This is a realistic portrayal of a lonely, defensive teen and a guilt-ridden father who reach out tentatively to each other and acknowledge that showing emotions is essential to communication among friends. The story also explores the growing friendship between Shane and Casey, a neighbouring girl.
· Cowboys Don't Quit (Print-Fiction).  Halvorson, Marilyn.  Stoddart Kids, 1994.  151 p.  ISBN 0-7736-7425-x ($5.99 pbk.).  
(CAN) In this sequel to Cowboys Don't Cry, Shane, with the help of a neighbouring friend, Casey, leaves his ranch in Alberta to search for his alcoholic father. Following his father's planned route through Montana, Shane encounters several set-backs. As Casey consistently demonstrates her good humour, determination, and brash ingenuity, Shane grows to appreciate her unconditional friendship. This is a high-interest journey story in which all's well that ends well.
· Drawing Lessons.  1st ed.  (Print-Fiction).  Mack, Tracy.  Scholastic Inc., 2000.  168 p.  ISBN 0-439-11203-6 ($5.39 pbk.).  
Through years of drawing lessons, Aurora's artist father has taught her about light and colour, perspective and form. Their relationship has been strengthened by their mutual love of drawing. When he moves out on her and her mother, Aurora feels betrayed and rejected, and can no longer draw without his hand to guide her. Even when her father tries to explain why he left, Aurora's head feels, "muddy, like a bucket of dirty paintbrush water." This is a realistically portrayed novel that deals with a painful and common situation. Aurora's gradual acceptance of the ever-changing structure of her family will give readers a sense of hopefulness as their own families change and grow.
· Don't Worry About Me, I'm Just Crazy (Print-Fiction).  Godfrey, Martyn.  Stoddart Kids, 1992.  100 p.  ISBN 0-7736-7364-4 ($5.95 pbk.).  
(CAN) Robert "Roob" Fowler is a laid-back Grade 8 student whose antics frequently get him into trouble. But behind his wise-cracking exterior is a responsible and thoughtful young man. Robert shows good judgement in coping with his irresponsible father who is an alcoholic author. When his best friend considers suicide to get the attention of his over-demanding father, Robert also demonstrates courage. This is a humourous view of young people coping with unhappy circumstances.
· Families in Transition (Print-Anthology).  Fenwick, Tara J., ed.  (The Issues Collection Series).  McGraw-Hill Ryerson Limited, 1994.  153 p.  ISBN 0-07-551525-3 ($22.83 pbk.).  
(CAN) The stories, poems, and articles in this anthology all portray families coping with change. Different definitions, feelings, and experiences of family are explored. The teacher's guide provides excellent support materials. Included in each book is a table of contents.
· Fighting Invisible Tigers: A Stress Management Guide for Teens. Rev. & upd. ed. (Print-Non-Fiction). Hipp, Earl. Free Spirit Publishing, Inc., 1995. 153 p. ISBN 0-915793-80-6 ($21.95 pbk.)
This appealing book addresses the pressures and problems encountered by teenagers and provides information on life skills, stress management, and methods of gaining more control over their lives. It offers insightful advice on numerous topics such as being assertive, building supportive relationships, making decisions, staying healthy, and even growing a funny bone. The text is enhanced with several black-and-white illustrations. Included are a table of contents and an index.
· Teen Health: Course 1 (Print-Non-Fiction). Merki, Mary Bronson. Glencoe/McGraw-Hill, 2003. 320 p. ISBN 0-07-823935-4 ($66.92 hdc.).
This new edition of an American text offers appealing features that invite students to think critically and to apply health concepts.  High-interest sections that are interspersed throughout this learning resource include the following:  "Hands-on Health," "Thinking Critically," "Career Corner," "Health Skills Activities," "Reading Check," "Quick Write," "Developing Good Character," and "Health Online”.  Many attractive visuals accentuate the print.  Unit titles are "A Healthy Foundation”, "Promoting Physical Health”, and "Protecting Your Health."  Chapters within the units briefly introduce a variety of topics.  Included are a table of contents, a glossary, a list of American health organizations, and an index.  The American information will need to be supplemented by Canadian data.
· Your Health: Grade 6 (Print-Non-Fiction).  Gibbons, Charlie, Ozias, Jan Marie and Stockton, Carl Anthony.  Harcourt, Inc., 2003.  448 p.  ISBN 0-15-334305-2 ($66.95 hdc.).  Teacher's Edition - ISBN 0-15-334312-5 ($192.95 coil-bound).

This book emphasizes knowledge, life skills, and thinking skills (including decision-making) and touches on several of the units that support the Middle Level Health Education Curriculum, but does not cover the curriculum for a particular grade level.  The student book offers lessons that include activities and review questions.  Attractive colour photographs and diagrams enhance the text.  A table of contents, a glossary, and an index are included. 

Please note that Your Health 6 refers to the American Food Pyramid rather than to Canada's Food Guide. 

“SUPPORTING PEERS”

FAMILY STRUCTURES, ROLES, AND RESPONSIBILITIES AND THE PREVENTION OF SUBSTANCE ABUSE -

SECTION #2

LEVEL A:  EXTEND KNOWLEDGE BASE

Insert this section between pages 272 and 273 of Health Education: A Curriculum Guide for the Middle Level (1998)

	Instructional
Strategies/Methods 
	Teaching Notes 

	Direct Instruction: 
structured overview 
	Activity #1:  Review and Overview
Provide students with an overview of what is to be included in this unit of study. Remind them that the focus for Health Education throughout grade 8 is 'supporting peers' and how to prevent substance abuse.
Use the wall chart of the Decision-making Process to indicate that they will be designing and carrying out an action plan to support a peer.


	Direct Instruction: 
mini-lecture and brainstorming
	Activity #2:  Life Cycle – Introduction
Project an image of the Sample Individual Life Cycle found in Appendix 8-H on page 318 of Health Education: A Curriculum Guide for the Middle Level (1998).  Explain that, although all people's lives begin with birth and end with death, their progression through the developmental stages may vary somewhat according to individual choices (e.g., deciding whether to marry, deciding whether to have children). 
It can also be pointed out that substance abuse will dramatically alter this sample life cycle.   Have the students offer suggestions about how these stages could be affected by substance abuse.  Examples could be related to babies born with addictions, Fetal Alcohol Spectrum Disorder (FASD), and adult’s careers cut short or not developed due to substance abuse.  This activity will need to be approached with sensitivity as some students may have family members with an addictions problem.  


	Interactive Instruction: 
co-operative learning 
groups 
(Think-Pair-Share/1-2-4) 
	Activity #3:  Life Cycle – Childhood and Adolescence
Provide students with handouts of the Sample Individual Life Cycle found in Appendix 8-H on page 318 of Health Education: A Curriculum Guide for the Middle Level (1998).  Suggest that they indicate approximate ages for each stage to help them keep in mind the proportion of each stage compared to the whole lifetime. 
In pairs, have students discuss the development that occurs during the childhood years from birth to puberty. Encourage them to consider physical and social development and growth. They may note these ideas on the childhood slice of their life cycle pie: 

· babies grow rapidly 

· babies learn to crawl, walk, and talk 

· younger children grow taller 

· children learn to play alone and with others 

· children develop large and small muscle control. 
Have pairs join to become groups of four. The two pairs compare their notes regarding the childhood life stage and then discuss and list the changes that occur during adolescence. Encourage students to consider physical, social, and mental development. Their lists may include the following: 
Physical Growth
Mental Changes
Social Changes
growth spurt

thinking and reasoning skills mature

spend more time with peers

reproductive system matures

stronger, more varied emotions

strive for independence

girls' breasts develop

develop sense of self and identity

still rely on family for support and guidance

boys develop chest and facial hair, their voices deepen

develop beliefs and principles

Debrief the Think-Pair-Share activity by comparing the ideas generated by each group of four.

	Interactive Instruction: 
interviewing
	Activity #4:  Life Cycle – Adulthood
Each student selects one of the remaining life stages: early adulthood, middle adulthood, or later adulthood. The task is to interview a person whose age places them within the selected life stage and to find out the physical, mental, and social changes associated with that life stage.  (Refer to page 62 in Health Education: A Curriculum Guide for the Middle Level (1998) for a template on preparing and conducting an interview.)

 


	
	Note: 

Dividing life into five stages is one way of looking at the topic of a life cycle. Students may interview knowledgeable people who consider life to be divided into six or eight stages. The number of stages is not important. It is the progression from birth to death that is important. 

As a class, create interview questions ahead of time. It will make it easier to compare students' findings. Also, establish together the criteria that will be used in assessing each student's findings. 

Encourage students to consider varying cultures for the purpose of investigating whether there are cultural differences in how the life cycle is interpreted. 

Arrange feedback sessions in such a fashion that students share findings about life stages with others.


	Independent Study: 
research project 

Interactive Instruction: interviewing 
and/or
Indirect Instruction: case studies
Note:  In 2006 the Regina and Area Drug Strategy Education Project established a ‘Speakers Bureau’.  Contact www.reginadrugstrategy.ca  for information.
	Activity #5:  Research the Facts and Examine the Effect of Substance Abuse on the Stages of Life
Up to this point students have been examining the five stages of the life cycle and sharing their understanding about the changes that occur.  While this encourages students to share their current knowledge base it is important to move into a research stage where they can obtain the facts to see if their assumptions were correct.  
This research project can be done in two steps or combined into one.  

Allow each small group to choose one of the five life stages and by researching various sources of information (print, video, journals, interviews, and the Internet) locate facts about the changes that occur during each stage of the life cycle.  Similar to Activity #3 above, they can place this information into a grid listing the physical, mental, and social changes.
Following the completion of the grid illustrating changes during a life stage, students should research the effects substance abuse has on the physical, mental, and social changes that occur during the same life stage.  A similar grid can be developed.
By comparing the two charts the students can develop a conclusion about the effects of substance abuse based on the facts gained through research.  This information and conclusion can be presented to the class.  In this way the class will be able to obtain the information regarding the facts about changes that occur in each life stage and how substance abuse affects it.
Activity #6:  Comparing Theory to Reality
If possible arrange for a speaker who has overcome substance abuse problems or has lived in a family affected by substance abuse to speak to the class.  Depending on the speaker’s age and experiences, the focus of the discussion can be how her/his life experiences and developmental stages were/are affected by substance abuse. Through questions and interviewing, students can discover if their research matches up with the realities of someone who was affected by substance abuse during one or more life stages.  The students can develop their interview questions before the presentation and they can be informed that it will make up part of their assessment for Level A.
If a speaker is not available, students can collect newspaper and magazine articles and locate case studies about individuals who suffered the consequences of substance abuse during one of the stages of the life cycle.  Comparing these articles to their research students can draw conclusions about whether the articles are accurate in their description about the effects of substance abuse upon an individual during a stage of the life cycle.  For example students may find articles dealing with an infant who was born with an addiction or FASD, or a teenager abusing steroids.    


	Direct Instruction: 
mini-lecture 
and 
demonstration 
	Activity #7:  Family Life Cycle and Review of Life Cycle Changes
Project an image of the Sample Family Life Cycle (found as Appendix 8-I on page 319 of Health Education: A Curriculum Guide for the Middle Level (1998)).  Key points of the mini-lecture include: 

· for families with children, these stages generally correspond to the developmental stage of the oldest child 

· as with the individual life cycle, different sources of information may divide the family life cycle into as many as 11 stages 

· it is the progression from one stage to the next (the changes and adjustments) that is important. 
Highlight and combine segments 1, 2, and 3 on the projected image. These comprise the childhood phase of the individual life cycle. Ask students to recall, from their research, what is happening in a household with a child up to 13 years of age and how the presence of substance abuse could affect the family. 

Add to the projected image another highlight with a different colour to represent the adolescent stage of the individual life cycle. Orally present the changes and adjustments encountered throughout adolescence and ask students how the presence of substance abuse could affect the family during this stage of the family life cycle. 
Lastly, add a third coloured highlight to represent parents at the middle adulthood stage of the individual life cycle. Ask students to recall, from their research, the key changes and adjustments occurring at this stage of the life cycle and how the presence of substance abuse could affect the family. 

Summarize the mini-lecture by stating that the graphic illustrates a family of parents and two children, one an adolescent and the younger one not yet entering puberty. Within this variety, all these changes and adjustments are happening simultaneously.  In addition, each of these stages and changes can be affected by the presence of substance abuse.  How substance abuse affects the life stages can be reviewed during each stage of this activity.



	Student Assessment Techniques 
Students can demonstrate their ability to explore the changes and influences that occur in families throughout the life cycle by developing a timeline of major events for a family described in a case study.  The timeline can also contain the effects that substance abuse has at each stage of development.  Additional assessment data is obtained in students' research on a stage of the individual life cycle. Store the timelines in students' portfolios along with the interview questions and research. This assessment data will be used in assigning a mark for Level A. 


“SUPPORTING PEERS”

FAMILY STRUCTURES, ROLES, AND RESPONSIBILITIES AND THE PREVENTION OF SUBSTANCE ABUSE -

SECTION #3

LEVEL A:  EXTEND KNOWLEDGE BASE

Insert this section between pages 276 and 277 of Health Education: A Curriculum Guide for the Middle Level (1998)

	Instructional
Strategies/Methods 
	Teaching Notes 


	Direct Instruction: 
mini-lecture 
Direct Instruction: 
mini-lecture 
and

guides for reading, listening, and viewing


	Activity #1: Review
At this point in the unit, use the wall chart of the Decision-making Process to review the content addressed in Steps 1 and 2 of Level A. So far, in the unit, students have: 

· reviewed the stages individuals go through from birth to death 

· learned that families go through a 'life cycle' similar to that of individuals 

· examined how substance abuse affects the stages of life for an individual and a families’ ‘life cycle’.
Indicate that the next topics to be addressed in the unit will clarify that a variety of family structures exist.  Students will examine the roles of families and the roles of individuals that make up families.  Similar to the first section of this unit, the focus will also be on how the presence of substance abuse affects family structures and the roles family members play. 
Activity #2:  Family Structures
Elicit definitions of different family structures from students. The variety of family structures can include: 

· nuclear families 

· single-parent families (headed by either a mother or a father) 

· blended families 

· extended families
· same sex families 

· adoptive families 

· foster families. 
Working with your teacher-librarian examine Saskatchewan Learning’s “A Selective Listing of Learning Resources” (http://www.sasked.gov.sk.ca/curr_inst/iru/ shortlist/index.html), and other recommended resources in Health Education (http://www.sasked.gov.sk.ca/curr_inst/iru/healthres.shtml), to locate poems, short stories, and novels that describe different family structures.  Due to the focus of this unit several of the resources should contain a connection to the effects substance abuse has on the family structure.  Try to find a balance between positive relationships and families struggling to overcome problems such as substance abuse.  Topics may include step-parents, blended families, divorce, extended families, foster homes, etc.
Students can work individually or in small groups depending on the number of resources available.  After the reading is completed you may wish to have the students report to the class: 

· what type of family structure was evident in the poem, short story, or novel 

· discuss the problems the family may have been dealing with (such as substance abuse) 

· how they overcame it.  
If it is felt there needs to be more sensitivity to the issues the students are dealing with, you may wish to have the students prepare a written report rather than make a presentation.  Remind the students that their presentation or report will make up part of the assessment for Level A.  Refer to pages 56-60 in Health Education: A Curriculum Guide for the Middle Level (1998) for a number of templates related to assessment of essays, reports, and presentations.

Debrief the activity by discussing with the students that by examining literature we can open a window into different family structures that exist in society.  Literature often provides a thought provoking glimpse into how different families are dealing with and trying to overcome problems such as substance abuse.  This activity also provides a transition from family structures to learning about the roles played within families.  During the debriefing you may wish to bring their attention to some examples of different roles that were evident in the poems or books examined.



	Interactive Instruction: small group activity
	Activity #3:  Family Values
To introduce the topic of roles within families, refer to Differences and Similarities in Family Values (found as Appendix 8-J on page 320 of Health Education: A Curriculum Guide for the Middle Level (1998)). 

· Read a number of statements aloud. 

· Include an additional statement such as ‘Avoiding the use of drugs and alcohol (including tobacco) is important’.

· Students think about the statement and then indicate with a number between 1 and 10 whether the statement describes something that is 


	Direct Instruction: 
demonstration 
and
 
Independent Study: 
assigned questions 
and 

Interactive Instruction: 
discussion


	valued in their family. The number 1 signifies 'not at all' and the number 10 signifies 'a lot'. 

· Students record the numbers in their journals or notebooks. 

· Explain that answers are private and the purpose of the activity is to get students thinking about family values.

To close, explain that one role of the family is to pass along its values and beliefs from one generation to the next.  This illustrates the important influence of the family to create an environment where substance abuse is not acceptable.
Activity #4:  Roles Family Members Play
Distribute a variety of employment opportunity ads as collected from the Careers sections of local and national newspapers or from SaskNetWork on the web at http://www.sasknetwork.gov.sk.ca/. Have students identify the common elements of employment ads. 
Invite each student to create an Employment Opportunity ad for the job of 'parent'. The following sample may be helpful: 
Wanted: Parent 
Duties: 

·   

·   

·   

·   

Experience Required: 

·   

·   

·   

Working Conditions: Hours per week 
Salary of _____________ 

Ask the students to identify the duties and experiences that may be affected if substance abuse is evident, and how they would be affected.  An alternative may be to create an ad for the job of ‘teenage child’ and then to examine the effect substance abuse would have on the experiences and duties.


	Direct Instruction: 
demonstration 
and 
Interactive Instruction: 
discussion

Interactive Instruction: 
co-operative learning 
groups

Direct Instruction: 
guides for reading, 
listening, and viewing


	Arrange for students to exchange and discuss their job ads for a parent.

Link the job description of a parent to the concept of roles by examining the variety of roles each family member plays. Provide each student with a sheet of 8 ½ x 11' paper and orally present the following directions: 

· Draw as many circles as there are members in your family. 

· In each circle, write the name of one family member. 

· Draw a coloured line between the circle with your name on it and a parent/caregiver, perhaps your mother to start. 

· Using the same colour, print beside your name the word 'daughter', 'son', granddaughter, or grandson. Beside your mother's name print her role as related to you, namely, 'mother'. 

· Using a different coloured line, connect your circle to that of a sibling. In that colour, print your roles, in relation to each other, beside your names. 

· Complete all possible pairings. 
An example, Roles People Play, is found as Appendix 8-K on page 321 of Health Education: A Curriculum Guide for the Middle Level (1998).
Debrief by discussing what students observe about roles within families. They are likely to comment on such observations as: 

· each family member has more than one role 

· the larger the family, the greater the number of possible roles for each person

· the number of interconnected circles also illustrates that there are several family members who can offer support when an effort is being made to prevent or stop substance abuse.
Activity #5:  Responsibilities of Family Members
Divide the class into small groups. Each group is to list all the tasks which, in their opinion, are a mother’s or female caregiver’s responsibility; the tasks that are a father's or male caregiver’s responsibility; and those that should be shared equally. 

Post the lists and facilitate a discussion that might include some or all of the following: 

· asking the students to comment on the experience 

· discussing terms such as 'women's work' or 'men's work', if they arise 

· observing that all the tasks may be done by one adult in a single-parent family 

· observing that the children, often the eldest, assume more responsibility in single-parent families 

· discussing how some tasks are not shared, but rather are repeated, by both parents in a separated or divorced family that features shared custody of the children.
Reflecting back on the readings that the students did in Activity #2, ask them to comment how any of the tasks they listed above would be affected by substance abuse.

Working with your teacher-librarian select videos or print materials from the recommended Health Education resources, http://www.sasked.gov.sk.ca/curr_inst/ iru/healthres.shtml, that will help illustrate the roles of young people in their families and, in some cases, the roles they have acquired in their families.  Most of the recommended videos should be available from Media Group. 
In most cases these videos or print resources will illustrate young people who are dealing with divorce, single-parent families, and/or a separated family in which the children are assuming new responsibilities.  Using these resources can also illustrate the changing roles young people face when there is substance abuse present in the family.
To connect the roles demonstrated in the videos and/or print material to roles played in their own families, distribute copies of the handout Roles in My Family found as Appendix 8-L on page 322 of Health Education: A Curriculum Guide for the Middle Level (1998). Ask students to complete the form, anonymously if they wish. Facilitate a discussion of such questions as the following: 

· Can only one person in a family be a thinker? Hot tempered? Worried? 

· What do you think happens when we label a family member according to the role(s) we think he or she plays? 

· Would you like to change a role you play in your family? What would be the first step in making such a change?

· Which of the roles listed in Appendix 8-L would be most effective at offering support to prevent or stop substance abuse and why? 



	Indirect Instruction: 
personal reflection

Interactive Instruction: 
co-operative learning 
groups 
(Think-Pair-Share/1-2-4)


	If possible, locate a case study (fiction or non-fiction) that illustrates multiple roles that family members play, in particular young people.  Bring closure to the topic of multiple roles and responsibilities within a family by reading from this case study or discussing in general that there are no hard and fast rules to the roles that family members play and they can be heavily influenced by the presence of substance abuse.
Activity #6:  Changing Roles During the Life Cycle
Move into the concept of roles and how they change as we progress throughout the life cycle. Distribute to each student a copy of the handout Sample Individual Life Cycle, found as Appendix 8-H on page 318 of Health Education: A Curriculum Guide for the Middle Level (1998).  Ask each student to list, in the childhood portion of the circle, the roles they played as pre-school and Elementary Level children. Roles that might apply to them include: 

· self 

· daughter or son (possibly step-child) 

· granddaughter or grandson 

· sister or brother (possibly step-sibling) 

· student. 
Next, ask students to insert, in the adolescent segment of the circle, the roles that are added at that time of the life cycle. Possible additions include: 

· part-time employee (e.g., babysitter) 

· friend 

· boyfriend or girlfriend 

· team member (e.g., goalie, gymnast)

· an activist encouraging the prevention of substance abuse. 

Some students, due to the death of grandparents, may delete the role of grandchild. 

Individually, ask students to enter, in the young adulthood segment of the circle, the roles they predict for themselves at that stage of their life cycles. They might include such roles as: 

· spouse 

· parent 

· employee 

· daughter-in-law or son-in-law 

· aunt or uncle 

· coach 

· colleague 

· neighbour 

· consumer. 
Ask the students to discuss how each of these roles would be adversely affected by substance abuse and how the role of support person could play a role in preventing substance abuse.  
Arrange students in pairs to compare their projected roles in young adulthood and to predict the possible additions and/or deletions to roles in middle adulthood. 

Ask pairs of students to form small groups of four. In their small groups, have students compare middle adulthood roles and predict roles of senior adulthood.   From the previous research and readings they have done they should also be able to predict how these roles would be affected by substance abuse during this stage of the life cycle.


	Interactive Instruction: 
panels, interviewing

and

Indirect Instruction:

case studies

Direct Instruction: 
mini-lecture 
and 
Interactive Instruction: 
discussion

	If possible arrange for a panel discussion by people who have been affected by substance abuse.  Ideally the presenters would represent different ages and stages of the individual life cycle and could discuss the changing roles of individuals throughout the life cycle.  Their discussions would focus on the importance of preventing substance abuse in order that the roles of individuals can be fully realized throughout the life cycle.  For example, a student, a parent, and a grandparent may be invited as panellists to present their roles at the ages of 15, 35, and 60 (adolescence, middle adulthood, and later adulthood).  If possible, have panellists talk about multiple roles and how these were affected by the presence of substance abuse. 
If a panel of speakers is not possible, research case studies that illustrate individuals who have had to assume multiple roles due to substance abuse.
Activity #7:  Rights and Responsibilities That Accompany Roles
Advise students that they are going to build on their understanding of roles and how they change throughout the life cycle by exploring the rights and responsibilities that accompany roles.  When the prevention of substance abuse is needed it can be explained that one of their responsibilities is to act as a support person.
Explain some of the rights that adolescents can expect to have in accordance with their age. Also present some of the responsibilities adolescents might assume, connected with roles in their families (e.g., the role of daughter or son). 
Roles
Rights
Responsibilities
Daughter or son

Food

Help prepare some meals

Clothing

Early adolescence — help care for your own clothes 
Later adolescence — do your own laundry

Shelter

Assist with house and yard work 
Clean your own room

Privacy

Respect your parents' and siblings' need for privacy

Love, affection, and understanding

Reciprocate by expressing love, affection, and understanding

Following the discussion of one role, discuss and record the rights and responsibilities that accompany other roles of adolescents, such as an activist/community member working to encourage the prevention of substance abuse. To ensure that this process remains manageable, it is recommended that one role be discussed at a time. 
To personalize this discussion, ask students to develop their own lists of current roles and responsibilities, and to analyze the lists to identify roles and responsibilities they have now that they did not have two years ago. Using their lists, have students privately respond to the following questions. Inform them, at the outset, that their answers will be assessed for thoroughness and thoughtfulness, but not for specific content. 



	Interactive Instruction: 
peer practice 
and 
Indirect Instruction: case studies
Interactive Instruction: discussion

	1. How have my roles changed in the last two years? 

2. How have my responsibilities changed in the last two years? 

3. If I have more responsibilities, do I have more rights/privileges than I did two years ago? 

4. If I have more rights/privileges, am I accepting more responsibility? If so, in what way? If not, in what ways can I demonstrate responsibility to match my rights/privileges? 

5. How do I feel about all of this? 

6. How do I accept the changes? 

7. What do I do for others, willingly and free of charge, just to be a contributing member of the family or community? 
The connection to preventing substance abuse can be taken out of the personal realm by rephrasing these questions and connecting them to the previous case studies (fiction and non-fiction) that were studied.  For example:  How did their (meaning individuals in the case study) roles change due to substance abuse?  How did their responsibilities change due to substance abuse?  Depending on the case studies used, an alternative would be to reflect the positive by answering the questions from the perspective of a support person working to prevent substance abuse.  Another approach to stress the positive would be for the students to answer the question:  ‘How would their roles (in the case studies) be different if they lived in an environment free of substance abuse?’

Activity #8:  Peer Support
Advise students that they are going to add the dimension of peer support to their understanding of roles, rights, and responsibilities.   Stress that peer support is an important role and responsibility when it comes to preventing substance abuse.

Examine the Case Studies for Peer Support of Roles and Responsibilities found as Appendix 8-M on page 323 of Health Education: A Curriculum Guide for the Middle Level (1998).  Using these examples as a guide have pairs of students write a case study that involves substance abuse and its prevention.  The case studies that the students develop can be switched within the class so each is looking at a situation someone else created.  Using the four questions on page 323 have the students write out their response to the case study.  Remind them that their case study and responses to it will be used in assessing their Level A achievements. 
Activity #9:  Expectations of Youth and Parents
Advise students that the next topic to be addressed in this unit deals with parents'/caregivers’ expectations of youth and youth's expectations of parents/caregivers, and in particular how these expectations are altered by the presence of substance abuse. 
Use the Sample Checklist for Evaluating Health-related Sources of Information (Grade 8) found as Appendix 8-A on page 311 of Health Education: A Curriculum Guide for the Middle Level (1998) to review the criteria used to evaluate print, electronic, and video sources of information. Facilitate a discussion to generate criteria that the class might use to identify people who can talk about the topic of parents' expectations of adolescents and vice versa when substance abuse is an issue. 



	Interactive Instruction: panels
Interactive Instruction:   role playing

	Students may suggest gathering information from: 

· guest speakers from professional health or social services organizations 

· parents who reflect the variety of families (i.e., single-parent mother, single-parent father, nuclear family parents, adoptive parent, foster parent, step-parent, same-sex parents, and so on) 

· adolescents who live in different family structures (i.e., blended family, nuclear family, extended family, and so on). 
For this topic, a guest speaker might be someone who conducts effective parenting workshops, or a psychologist, or a human resources consultant who works with families, but they all should be able to address the topic with a focus on preventing and promoting a life free of substance abuse.
When students have established their criteria, they need to gather multiple sources of reliable information about adolescents' expectations of parents/caregivers and vice versa.  These sources of information should speak to the expectations, but also address the topic of preventing substance abuse.
Assign students the task of arranging a panel discussion that features both adolescents and parents/caregivers from a variety of family structures and who feel comfortable with discussing how substance abuse affects families and the best approach to prevention. 
Request that panellists prepare answers to the following questions: 

· What rights do parents/caregivers have within a family for a life free of substance abuse? 

· What responsibilities do parents/caregivers have within a family when substance abuse is present? 

· What do adolescents expect of parents/caregivers in order to prevent substance abuse? 

· What rights do adolescents (grade 8) have within a family for a life free of substance abuse? 
· What responsibilities do adolescents (grade 8) have within a family to prevent substance abuse? 

· What do parents/caregivers expect of adolescents (grade 8) in order to prevent substance abuse? 
Summarize the panel discussion by suggesting factors that might affect roles and responsibilities. These might include: size of family, age of parent(s), age of children, spacing of children, and cultural heritage.  Make a comparison between roles and responsibilities that exist when substance abuse is present and when it is not.
Role Playing Expectations found as Appendix 8-N on page 324 of Health Education: A Curriculum Guide for the Middle Level (1998), features two sample role plays that offer an opportunity for students to apply what they have learned about expectations from the panel discussion.  Have the students develop in pairs a role play scenario that involves the prevention of substance abuse and expectations.  Following a switch of the role play scenarios have each pair of students answer the following questions:

· What feelings are involved for each character? 

· What expectations are being met? 

· Using what you have learned about roles, responsibilities, and expectations, what 'health-enhancing' strategies might you suggest?

· How might you support these young people if they were friends of yours?


	
	

	
	



Decision-making Process:�
 Level A - Extend Knowledge Base �1. Reflect on what you know about the issue. �2. Research the issue. Find the facts. �
�
Learning Objectives: �Students will identify and describe the various life stages. (e.g. and examine how substance abuse can have a negative effect on these various stages)


Students will explore the changes that occur in families throughout the life cycle. (e.g. and explore how these changes are affected by the presence of substance abuse in the family)


Students will seek out information from people who may be knowledgeable (i.e., parents, grandparents, older siblings, elders, trusted adults) (IL). (e.g. and discover that they can offer support to prevent and/or deal with problems such as substance abuse)





Decision-making Process: �
 Level A - Extend Knowledge Base �2. Research the issue. Find the facts. �
�
Learning Objectives: �Students will describe a variety of family structures. (e.g. and how they may be affected by substance abuse)


Students will identify their roles and how they change throughout the life cycle.  (e.g. and how their roles are affected by the presence of substance abuse)


Students will explore the responsibilities associated with roles.  (e.g. and how these responsibilities will be affected by substance abuse)


Students will seek out information from people who may be knowledgeable (i.e., parents, grandparents, older siblings, elders, trusted adults) (� HYPERLINK "http://www.sasked.gov.sk.ca/docs/policy/cels/el7.html" �IL�).  (e.g. and others who are knowledgeable about the impact substance abuse has on a family)


Students will explore the expectations parents and teens have of one another. (e.g. and how these expectations are affected by substance abuse)


Students will identify selection criteria and use them to evaluate sources of information about expectations that parents and teens have of one another. 





Student Assessment Techniques


�Students' abilities to describe a variety of family structures can be assessed through a verbal description, a written description, or a picture. 


Asking students to list roles of childhood, roles of adolescence, and roles of early adulthood is an appropriate way to assess students' abilities to identify their roles and how they change throughout the life cycle. Providing students with several scenarios, that feature young people exhibiting specific behaviours, and asking students to identify which scenario matches which stage of the life cycle is an appropriate assessment strategy. Having students identify, in written or spoken format, how roles change from one life stage to the other is an appropriate way of assessing students' understanding. 


Students' responses to the seven questions about roles, rights, and responsibilities are located in their portfolios. Those responses can be used to assess the degree to which the student has explored the responsibilities associated with rights. The work students produced in comparing their responses to those of their parents is also contained in the portfolio. Additional assessment data is contained in the peer-partner responses to a case study and in the individual homework assignment. All of these data are located in students' portfolios. 


In class, students explored the expectations that parents and teens have of one another through a panel discussion, role plays, readings, and letters. An appropriate assessment technique that matches the way in which students spent their time in class might be to use a scenario similar to those found in Role Playing Expectations (Appendix 8-N). Provide each student with a scenario and ask the same four questions that were used to debrief the role plays.





F.Y.I.
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