GRADE 8 HEALTH EDUCATION: “SUPPORTING PEERS”

DECISION-MAKING PROCESS 
(PREVENTION OF SUBSTANCE ABUSE)
‘Decision-making Process’ is a required unit of study in grade 8 Health Education.


GRADE 8 HEALTH EDUCATION

DECISION-MAKING PROCESS AND THE PREVENTION OF SUBSTANCE ABUSE -

SECTION #1

INTRODUCTION, BACKGROUND, AND RESOURCES

Insert this section between pages 252 and 253 of Health Education: A Curriculum Guide for the Middle Level (1998)
I. Introduction:

The supplementary material for this unit has been designed to develop a connection between making informed decisions and the prevention of substance abuse at the grade 8 level.  It complements the existing sample unit in Health Education and references have been made, in bold italics, to relevant pages in the curriculum guide.  
The original learning objectives have remained the same, but appropriate additional information has been added, in bold italics, when the learning objectives reflect a connection to the prevention of substance abuse.  The curriculum guide should remain the primary source of information for the unit, but the following pages will allow you to incorporate information and instructional strategies related to the decision-making process which have a focus on the prevention of substance abuse.  

If sections of the curriculum guide remain the same, references have been made back to the relevant pages in the guide.  Only those areas of the unit which have been modified to reflect a connection between the decision-making process and substance abuse have been included in this package.  It is essential that the curriculum guide and these supplementary materials be used together to ensure that the objectives of the provincial curriculum are met.
II. Background:  Decision-making Process and the Prevention of Substance Abuse

The theme or perspective for grade 8 Health Education is “supporting peers”.  In order for students to support their peers in a life free of substance abuse it is essential that they have the skills to make decisions which lead to positive choices.  In this unit the prevention of substance abuse will be the focus of each of the three levels of the decision-making process.  At level ‘A’ students will gather knowledge and learn the skills of accessing multiple sources of information, evaluating sources of information, and evaluating health-related information.  Level ‘B’ will encourage students to use these skills to generate a full range of alternatives or choices and then make a judgement based on appropriate criteria.   Finally, at level ‘C’ students will learn how to design an action plan to achieve their goals.  They learn to evaluate the design elements of their action plans and the degree to which they implemented the plans.  

This is the first unit taught in grade 8 Health Education.  References have been made to grades 6 and 7 for purposes of review.  The unit is also taught with an understanding that it will form the basis to the succeeding units.  Consequently, references have been made to strategies and resources that can be used throughout the year.  If you are teaching grade 8 Health Education from the perspective of preventing substance abuse, you may wish to review the optional ‘Alcohol and Other Drugs’ from grade 7 Health Education.  This unit will provide factual background information about various drugs and their affects on the body.  

III. Resources:

Consult with your teacher-librarian about locating these resources and integrating them into the unit of study.

A.  Websites: (These sites were checked for accuracy on May 7, 2006, but they should be viewed again before use.  It is also important to check that these sites are available within your school’s internet environment.)
· “Be Drug Wise” Health Canada (http://drugwise-droguesoisfute.hc-sc.gc.ca/index_e.asp).  The goal of this site is to give young people the information they need to make conscious, informed choices.

· “Becoming a Young Adult (Kids Help Phone)” (http://kidshelp.sympatico.ca/en/informed/sub_drugs.asp?sec=3&sb=2).  Students can get information about drugs and help for substance abuse by contacting the Kids Help Phone or any of the other agencies that are listed on this site.

· “Building Peer Support” (http://teacher.aadac.com/prevention/building_peer_support.asp).  From Alberta Alcohol and Drug Abuse Commission (AADAC), this site provides the ins and outs of peer support.
· “How Can I Help A Friend Who Has a Problem?” (http://www.parlonsdrogue.com/en/questions-reponses/comment-aider.php)  Part of the Quebec government website aimed at preventing substance abuse among young people.
· “Saskatchewan Health - Alcohol and Drug Publications” (http://www.health.gov.sk.ca/ps_alcohol_and_drugs_publications.html).  This series of PDF resources provides youth with information about alcohol, drugs and other related topics.  Crystal meth, club drugs, alcohol, and marijuana are some of the specific drugs that are covered. 

· “Straight Facts About Drugs and Drug Abuse” (http://www.hc-sc.gc.ca/ahc-asc/pubs/drugs-drogues/straight_facts-faits_mefaits/index_e.html). This is the PDF version of Health Canada’s booklet.  It provides an excellent explanation to virtually all drugs.
· “Warren Winnipeg: An Example of Resiliency” (http://teacher.aadac.com/prevention/keeping_kids_warren_winnipeg.asp).  From AADAC, this site provides a case study that could be useful for Level A assessment.

· “WHOA Model of Decision-Making” (http://teacher.aadac.com/prevention/school_resources_own_your_zone/gr7/grade_7_chapter_5.asp).  Part of the AADAC site this lesson plan reflects the Alberta model, but it can be adapted to Saskatchewan’s curriculum. 

· “What You Need to Know About Drugs” (Kids Health for Kids) (http://kidshealth.org/kid/grow/drugs_alcohol/know_drugs.html).  This site provides information about both short and long term effects of drugs on your health. Signs of drug abuse are discussed as are ways to support people who are addicted. Links are provided to specific information related to drugs such as crystal meth.

B.  Print and Video:  The following titles are from Saskatchewan Learning’s “A Selective Listing of Learning Resources” (http://www.sasked.gov.sk.ca/curr_inst/iru/shortlist/index.html). These titles were in print as of 2006, but the most recent list at the above URL should be referred to for complete ordering information and any additions or deletions that may have been made.  Media Group videos (MGR) are available for the nominal charge of $1.00 and full descriptions can be found on their website at http://videodb.mg.sk.ca/.  
· Don't Worry About Me, I'm Just Crazy (Print-Fiction).  Godfrey, Martyn.  Stoddart Kids, 1992.  100 p.  ISBN 0-7736-7364-4 ($5.95 pbk.).  
(CAN) Robert "Roob" Fowler is a laid-back Grade 8 student whose antics frequently get him into trouble. But behind his wise-cracking exterior is a responsible and thoughtful young man. Robert shows good judgement in coping with his irresponsible father who is an alcoholic author. When his best friend considers suicide to get the attention of his over-demanding father, Robert also demonstrates courage. This is a humourous view of young people coping with unhappy circumstances.
· Everything You Need to Know About Creating Your Own Support System.  1st ed.  (Print-Non-Fiction).  Kreiner, Anna.  (The Need to Know Library Series).  Rosen Publishing Group, 1996.  64 p.  ISBN 0-8239-2215-4 ($26.55 hdc.).  
This book addresses ways that adolescents can create their own support system of trustworthy people who can help them build skills and solve problems. Included are a table of contents, a brief list of support organizations, a glossary, a short bibliography, and an index.
· Fighting Invisible Tigers: A Stress Management Guide for Teens. Rev. & upd. ed. (Print-Non-Fiction). Hipp, Earl. Free Spirit Publishing, Inc., 1995. 153 p. ISBN 0-915793-80-6 ($21.95 pbk.)
This appealing book addresses the pressures and problems encountered by teenagers and provides information on life skills, stress management, and methods of gaining more control over their lives. It offers insightful advice on numerous topics such as being assertive, building supportive relationships, making decisions, staying healthy, and even growing a funny bone. The text is enhanced with several black-and-white illustrations. Included are a table of contents and an index.
· Freak the Mighty (Print-Fiction).  Philbrick, Rodman.  Scholastic Canada Ltd., 1993.  169 p.  ISBN 0-439-28606-9 ($8.99 pbk.).  
Max is a big, awkward teen who has always thought he was unintelligent. After Kevin, a boy whose bone structure has not grown, decides that they make a good team, Max's life changes. He becomes the body needed for Freak the Mighty's exciting and imaginative feats of chivalry and daring. When Kevin dies, Max finds that their experiences taught him that he is a worthwhile person in his own right. This is a short, powerful story about the courage needed to acknowledge and work with disabilities.
· Teen Health: Course 1 (Print-Non-Fiction). Merki, Mary Bronson. Glencoe/McGraw-Hill, 2003. 320 p. ISBN 0-07-823935-4 ($66.92 hdc.).
This new edition of an American text offers appealing features that invite students to think critically and to apply health concepts.  High-interest sections that are interspersed throughout this learning resource include the following:  "Hands-on Health," "Thinking Critically," "Career Corner," "Health Skills Activities," "Reading Check," "Quick Write," "Developing Good Character," and "Health Online”.  Many attractive visuals accentuate the print.  Unit titles are "A Healthy Foundation”, "Promoting Physical Health”, and "Protecting Your Health."  Chapters within the units briefly introduce a variety of topics.  Included are a table of contents, a glossary, a list of American health organizations, and an index.  The American information will need to be supplemented by Canadian data.
· Your Health: Grade 6 (Print-Non-Fiction).  Gibbons, Charlie, Ozias, Jan Marie and Stockton, Carl Anthony.  Harcourt, Inc., 2003.  448 p.  ISBN 0-15-334305-2 ($66.95 hdc.).  Teacher's Edition - ISBN 0-15-334312-5 ($192.95 coil-bound).

This book emphasizes knowledge, life skills, and thinking skills (including decision-making) and touches on several of the units that support the Middle Level Health Education Curriculum, but does not cover the curriculum for a particular grade level.  The student book offers lessons that include activities and review questions.  Attractive colour photographs and diagrams enhance the text.  A table of contents, a glossary, and an index are included. 

Please note that Your Health 6 refers to the American Food Pyramid rather than to Canada's Food Guide. 

GRADE 8 HEALTH EDUCATION
DECISION-MAKING PROCESS AND THE PREVENTION OF SUBSTANCE ABUSE –
SECTION #2

LEVEL A:  EXTEND KNOWLEDGE BASE

Insert this section between pages 254 and 255 of Health Education: A Curriculum Guide for the Middle Level (1998)

	Instructional 
Strategies/Methods 
	Teaching Notes 


	Direct Instruction: 
structured overview 
	Activity #1:  Introduction to Grade 8 Health Education

Provide students with a list of the required units or topics for Grade 8 Health Education and the optional units to be included in their year-long program.  Refer to page 14 in Health Education: A Curriculum Guide for the Middle Level (1998).
· While discussing the program you may wish to emphasize that each of the units will be making a connection to the prevention of substance abuse.  

· Optional units may be selected based upon student need, community need, teacher expertise, availability of resources, and student interest.  It is probable that the optional units will allow for a focus on the prevention of substance abuse 

· Depending on the students’ background you may wish to include as a review the optional Alcohol and Other Drugs Unit on page 170 of Health Education: A Curriculum Guide for the Middle Level (1998).  As a result students will have background information about drugs and drug abuse that will allow them to place the other grade 8 Health Education units into context.  

Review the perspectives or themes used in Health Education from grades  6-7: 

· Grade 6 – Affirming Standards
· Grade 7 – Committing Self
Inform students that the theme or perspective for grade 8 is ‘supporting peers’ (in particular supporting a peer to stay free of substance abuse) and that:

· They will be gaining the knowledge and the skills that are required to support their peers in a life free of substance abuse.

· They will be designing and carrying out a minimum of two action plans throughout the year.  It is probable that the action plans will be in the sample units, Family Structures, Roles, and Responsibilities (page 271) and HIV /AIDS Education (page 295), but they could be in other units that reflect the importance of supporting peers in avoiding substance abuse.

· They will acquire and evaluate information to make sure they have the facts they need to make informed health-related decisions about the avoidance of substance abuse.
· They will gain skills in decision making for health, recognizing that it is not always easy to make wise decisions, such as the avoidance of substance abuse.
· They will practise applying health education information appropriately and responsibly in carrying out the decisions they make.

	Interactive Instruction: 
brainstorming 
Note:  Engage your students in a discussion about what they think are ‘minor’ and ‘major’ health-enhancing behaviours.
	Activity #2:  Health-Enhancing and Health-Risking Behaviours

Ask students to generate a list of health-enhancing behaviours that, in their experience, did benefit or would have benefited from support by friends and family.  To make the students more comfortable you may wish to do this activity in two stages – minor and major.  The minor list is likely to be extensive and may include: 

· stop biting my nails 

· increase physical activity in my daily routine 

· add variety to my breakfast menu
Following a discussion of how these behaviours benefited from peer support you can ask the students to generate another list of more serious health risking behaviours in which peer support would be useful in developing health-enhancing behaviours.  The list may include:
· quit smoking

· avoid the use of violence to solve a problem

· avoid substance abuse 
Note: 

Since this is early in the school year, much depends upon the students’ experiences as a group and their experience with Health Education to this point in the Middle Level.  If they are not yet comfortable with brainstorming, an alternative would be to develop this activity in three steps. First, encourage them to generate a list of health-risking behaviours. You may want to give them a few examples. Second, ask them to identify those items on the list that might benefit from support by family and friends.  Third, ask them to divide the list into what could be considered minor and major health-risking behaviours.  If it is not evident on the list, you may have to suggest how substance abuse is a major health-risking behaviour and supporting peers is a major approach to avoiding this behaviour.
Remind students that in grade 7 they considered the effect personal commitment has on increasing health-enhancing behaviours and avoiding substance abuse. When they designed action plans in the Assertiveness Unit and the HIV/AIDS Unit, or possibly other units of their choice, they focused on personal commitment to avoid the use of drugs. Inform students that in grade 8, the theme or perspective for the year is supporting peers. They will examine the affects peer support has on the achievement of goals to maintain or improve well-being.  A focus will be on supporting each other in their commitment to abstain, prevent, reduce, or stop substance abuse.




GRADE 8 HEALTH EDUCATION
DECISION-MAKING PROCESS AND THE PREVENTION OF SUBSTANCE ABUSE -

SECTION #3

LEVEL A:  EXTEND KNOWLEDGE BASE
Insert this section between pages 256 and 257 of Health Education: A Curriculum Guide for the Middle Level (1998)

	Instructional
Strategies/Methods 
	Teaching Notes 

Activity #1:  Introduction and Background to Support Systems
Refer to the wall chart of the Decision-making Process as the class moves into the research and fact finding of Step 2. 

	Direct Instruction: 
mini-lecture 
	Using the resource list at the start of this unit, select a title which will be helpful in providing background information on support systems and their role in helping someone prevent or stop a life of substance abuse.  Discuss with the students: 
· what a support system is, 
· why it is important to develop a support system, 
· who might act as part of a support system, 
· when such a system might be important. 
During the discussion identify the connection between support systems and the prevention of substance abuse. 
Students need to have this 'vision' or 'big picture' of what a support system is. They also need to understand its importance before they can gain the skills needed to become support people themselves. 



	Interactive Instruction: 
interviewing 
or 
Indirect Instruction: 
reading for meaning 
	Activity #2:  Research -  How People Support Those With a Substance Abuse Problem
In the previous activity students learned about the who, what, when, and why of support systems.  In this activity students will research the key component of ‘how’. 

As the entire grade 8 year is dedicated to supporting peers, it is appropriate to arrange students in peer partners to work toward the objectives. Pairs of students can use different kinds of resources (e.g., print, human, video, web-based, television) to learn about ways that people support one another to prevent a life of substance abuse.  It is important to work with your teacher-librarian to ensure that the best resources and research procedures are being used.
Ensure that students understand that health-enhancing behaviours apply to all aspects of health. (e.g. by drinking non-alcoholic beverages how does it affect mental, physical, emotional, and social health?)
There are numerous ways to support students to achieve the learning objectives of this unit. Be sure to specify expectations, including timelines, at the outset. Students deserve to know exactly how they will be assessed and what criteria will be used. 

· Interview:  Some students may wish to interview experts who work in the area of drug addictions.  These could include mental health workers, guidance counsellors, social workers, trainers for peer support groups, or human resource experts who work in such areas as organizational development or employee assistance programs. The purpose of the interview is to learn about strategies used to support people if they have a substance abuse problem. 

· Video:  Other students may choose to view several instructional videos for purposes of identifying support strategies. (Suitable videos may be found in the Media Group print catalogue or online at http://videodb.mg.sk.ca/.  Look under the subject headings of ‘Addictions’ or ‘Drugs’)
· Internet:  Some students may access the Internet for full-text journal articles featuring strategies that are useful in supporting a peer who has a family member who abuses drugs. The Internet can also be used to find organizations and agencies that provide support to families and youth who are affected by substance abuse.

· Non-fiction:  Most school and public libraries will have several books and journals that provide information on the support strategies used by people and agencies working in the field of addictions.
· Fiction:  Novels are a wonderful way to learn support strategies used by youth and/or their friends and family who are affected by substance abuse.  Consult the list of resources in Section #1 for titles that may be of interest. 

When the information-gathering stage is completed, students can develop a summary and make a brief presentation.  The summation and presentation should outline the support strategies they discovered that can be used to help:

· an individual who has a family member with a substance abuse problem

· an individual who is attempting to stop substance abuse

· an individual who lives in an environment where substance abuse occurs

· an individual who is abstaining from substance abuse.

Since the sources of information are varied, the results may deal with support strategies available to individuals, families, schools, companies, workers, the homeless, etc.  
Students may relate the following strategies as examples of how they would offer support to someone who is trying to stop or prevent substance abuse:

· be a positive role model for peers, leading by example 

· help a peer clarify alternatives and consequences as part of making an informed decision 

· be a good listener (reflective listening, active listening, 'I' messages) 

· use words of encouragement in all phases of information gathering, decision making, goal setting, planning, implementation, and evaluation 

· demonstrate a positive attitude by phrasing statements in a positive fashion 

· show that you care about your peer and his or her progress (e.g., by using effective communication skills, sharing time with her or him, checking in regularly) 

· share your feelings, concerns, and experiences with your peer. 

If the presentation and summary pages are to be used as part of Level A assessment data, be sure each pair of students knows that in advance. 



	Direct Instruction: 
demonstration 
	Activity #3:  Evaluating Sources of Information
While doing this activity keep in mind that the students should be evaluating the sources of information that deal with support strategies to prevent substance abuse.  You may wish to add a category such as ‘addresses the need for support strategies to prevent substance abuse’ to the criteria.
If videos have been selected for viewing, use the video(s) to demonstrate the use of the Sample Checklist for Evaluating Health-related Sources of Information (Grade 8) located on page 311 in Health Education: A Curriculum Guide for the Middle Level (1998) as Appendix 8-A.  It may be difficult to determine if the author, producer, and/or advisors are recognized members of professional health organizations since such information may not be provided in videos. When experts are interviewed in videos the information about professional affiliations is not always provided. If this is the case, students should check the column 'Not Sure/Don't Know'. 

	Interactive Instruction: 
peer partners 
	If one or more pairs of students examined a journal article that featured support strategies, have each pair of students evaluate it as a source of information using the criteria identified on the Sample Checklist for Evaluating Health-related Sources of Information (Grade 8). Engage the class in a discussion to compare their evaluations. Inform students that their peer partner checklists contribute to their Level A mark. 

	Direct Instruction: 
demonstration 
Note:  Teachers may wish to adapt the checklists to meet the needs of their students.  (e.g. students may need an explanation of ‘ambiguous statements’)
Interactive Instruction: peer partners
	Activity #4:  Evaluating the Information
In grades 6 and 7, students enhanced their abilities to evaluate health-related information. One more item is added to the Sample Checklist for Evaluating Health-related Information (Grade 8) located on page 312 in Health Education: A Curriculum Guide for the Middle Level (1998) as Appendix 8-B.  If a pair of students explored Internet websites use the form to determine whether 'information includes few or no references to substantiate a point or claim'. 
If a journal article was used earlier and evaluated as a source of information, use it here again and ask students to evaluate the information contained in the article using the criteria on the checklist. 

Advise students to sign and date their checklists and inform them that their work is being placed in their student folder as assessment data for Level A of this unit of study. 
Draw attention to the wall chart of the Decision-making Process as the class proceeds into Level B, where they will practise making informed decisions. Note that students have acquired and evaluated information about support systems and support skills that help prevent substance abuse, which is the focus of Health Education throughout grade 8. 



	
	

	


	Student Assessment Techniques 
A case study or short scenario is an appropriate way of assessing the degree to which students understand the value of a support system. The students' summary sheets and class presentations are valuable forms of assessment data for determining students' abilities to identify support strategies and multiple sources of information. The following assessment templates are available in the Templates for Assessment and Evaluation section of “Health Education: A Curriculum Guide for the Middle Level”: Checklist to Assess Student's Ability to Use Information in Reading for Meaning; Assessing Group Presentations; and Student Self-Assessment for Preparing and Conducting an Interview. The students' checklists used to evaluate sources of information and the checklists used to evaluate health-related information are excellent tools to use in assessing the degree to which students are able to evaluate information and sources of information. 

Student Evaluation Techniques for Level A of the Decision-making Process 
Assemble all of the data gathered in each student's folder and assign a mark that reflects her or his Level A achievements. A student's mark for Level A makes up one-third of the mark for the entire unit. Level B and Level C are each valued at one-third of the total unit mark. 


GRADE 8 HEALTH EDUCATION
DECISION-MAKING PROCESS AND THE PREVENTION OF SUBSTANCE ABUSE -

SECTION #4
LEVEL B:  MAKE AN INFORMED DECISION 
Insert this section between pages 260 and 261 of Health Education: A Curriculum Guide for the Middle Level (1998)

	Instructional 
Strategies/Methods 
	Teaching Notes 

	Direct Instruction: 
structured overview 
	Activity #1:  Introduction and Background to Level B
In Level B of the Decision-making Process, students explore some of the support strategies available to them. Students consider their skill levels as support persons, the effects different support strategies have on different people, and the consequences of various strategies. Students determine the support strategies they have the skills to carry out and the skills needed to carry out others. Exploring alternatives and consequences also reveals that some people respond to certain support strategies while others respond to quite different demonstrations of support.
Note:  It is important for students to realize that when dealing with a serious situation such as substance abuse they need to know the limits of their own abilities to provide support and when to seek professional advice as part of the support process. 



	Interactive Instruction: 
talking circle/ 
circle of knowledge 
	Activity #2:  Methods of Demonstrating Support
To initiate a solid start to this portion of the unit, ask students to recall from the activities in Level A, some of the ways in which they can demonstrate support to an individual who is abstaining from using alcohol and other drugs or has a family member who has a substance abuse problem.  Using a talking circle (described below) they may recall some of the following: 

· lead by example to be a positive role model for peers 

· help a peer clarify alternatives and consequences as part of making an informed decision 

· use reflective listening, active listening, and 'I' messages to be a good listener 

· use words of encouragement in all phases of information gathering, decision making, goal setting, planning, implementation, and evaluation 

· demonstrate a positive attitude by phrasing statements in a positive fashion 

· show that you care about your peer and his or her progress (e.g., by using effective communication skills, sharing time with her or him, checking in regularly) 

· share your feelings, concerns, and experiences with your peer
· know when, where, and how to seek professional advice to support a peer. 

Be sure to record student responses for future reference as the list will be referred to later in the unit. If the list becomes quite extensive, it may be helpful to sort the skills into categories such as: 

· listening 

· caring 

· encouraging 

· helping 

· sharing. 

A talking circle encourages each student to speak, one at a time. Students pass an object around the circle and only the person holding the object speaks. Students have the option 'to pass' if their ideas have been voiced previously in the circle. The circle of knowledge is another appropriate method. 



	Indirect Instruction: 
personal reflection 
	Activity #3:  Self-Assessment of Support Skills
As a class, prepare an anecdotal record form or a rating scale using the students' ideas from the talking circle in Activity #2.  Appendix 8-C on page 313 of Health Education: A Curriculum Guide for the Middle Level (1998) provides an example of an anecdotal record form, entitled Assessing My Skills as a Support Person. In the next class period, arrange for each student to have a copy and ask each of them to sign and date their form. Provide class time for each student to use the form as a means of recording current (i.e., September of grade 8) assessment data about their present skill level as a support person. 

Note: 

Keep this self-assessment instrument in each student's folder. It provides valuable information that can be used later in the school year to determine growth in the student's abilities as a support person. 

Connect this activity of personal reflection and assessment to the next activity by pointing out that students now have a sense of those support strategies that they can use to help a person who is attempting to prevent or stop substance abuse.   By filling in the anecdotal record they will have a better understanding of the skills they can already use to support a peer and those that they will need to work on throughout the year. Suggest that individual strengths and weaknesses differ and that individual preferences are also likely to differ. 


	Interactive Instruction: 
co-operative learning 
groups 
(Think-Pair-Share) 
	Activity #4:  Application of Support Strategies

Post the list of support strategies generated by the students during Activity #2, or provide each student with a copy of the strategies grouped into categories such as listening, caring, encouraging, helping, and sharing. Ask each student to complete the following statements.
When I design and carry out my action plans in grade 8, I will find it most helpful if the classmate acting as my support person uses the following three support strategies: 

1. 
2.
3. 
When I design and carry out an action plan to support a friend or family member who is trying to prevent, reduce, or stop substance abuse I will use the following three support strategies:

1. 

2.

3.

Move individuals into pairs for the purpose of comparing their preferred support strategies. Move pairs into small groups of four for further comparison. 

Bring closure by suggesting to students that the role of a skilled support person is really three-fold. Firstly, it is important to work on one's skills to develop a repertoire of support strategies. Secondly, a skilled support person must adapt his or her own strengths to meet the needs and preferences of the peer being supported.  Finally, a skilled support person knows when to seek professional advice, especially when the support is needed to assist with serious problems such as substance abuse.



	Direct Instruction: 
mini-lecture 
and 
Indirect Instruction: 
personal reflection 
	Activity #5:  Improving Support Strategies
Knowing which support strategy to use for someone in a substance abuse situation is sometimes a difficult decision to make.  One method to help students decide is to know which strategies an individual has that need improving and which do not.  

Introduce the concept of using specific criteria to aid in making a decision.  At the beginning of the grade 8 year, specific criteria were used to help each student decide which support strategy needs improving first. 

Introduce the idea of a matrix that lists the support strategies along the first column and the criteria along the top row. The chart that follows can act as a hypothetical example. 

Note: The sample indicates that a good starting point for this hypothetical student is to work at improving his or her abilities to encourage a peer as he or she develops a plan to increase a health-enhancing behaviour. 
Support 
Strategies
Things I do
well
Things I
need to
improve
on
Strategies my peer
feels will help him
or her
reflective listening
*

active listening
*

'I' messages
encouragement during planning
*

X

encouragement 
during 
implementation
b

X

help refine 
goal statement
b

X

help design and assess action plan
share feelings
b

Provide time for each student to use the information gathered to prepare his or her own matrix that reflects strengths and areas needing improvement. For the right-hand column above, students should use information from the pair segment of the Think-Pair-Share activity described on the previous page. Let students know that their matrices will be used as part of their Level B assessment data. 

	Direct Instruction: 
demonstration 
and 
Indirect Instruction: 
personal reflection 
	As a class, use the sample matrix to develop a goal statement that reflects need for improvement and expressed preferences for support strategies. A goal statement to match the matrix above might be, 'My goal is to improve the skill of encouragement to help a peer plan to reduce, prevent, or stop substance abuse in their family.’ 

Ask each student to define a goal statement that reflects a support skill that he or she needs to improve upon and a support strategy that their partner identified as being helpful. 



GRADE 8 HEALTH EDUCATION
DECISION-MAKING PROCESS AND THE PREVENTION OF SUBSTANCE ABUSE -

SECTION #5
LEVEL C:  CARRY OUT AN ACTION PLAN 
Insert this section between pages 264 and 265 of Health Education: A Curriculum Guide for the Middle Level (1998)
While Level C of the curriculum guide can be used ‘as is’, it should be kept in mind that as students are developing their skills and action plans they should be applicable to a situation in which there is a need to support a peer to prevent substance abuse.  These can be connected to an individual, family member, or peer who is trying to prevent, reduce, or stop substance abuse.
Decision-making Process: �
 Level A - Extend Knowledge Base �1. Reflect on what you know about the issue. �
�
Learning Objectives: �Students will give examples of health-enhancing behaviours that benefit from support by friends and family. (e.g. the avoidance of substance abuse)





Student Assessment Techniques �Throughout Step 1 of the Decision-making Process, students are reflecting on what they already know about behaviours that enhance health and those that benefit from a little help from friends and family. The activities to this point in the unit act as a needs assessment.





Decision-making Process:�
 Level A - Extend Knowledge Base �2. Research the issue. Find the facts. �
�
Learning Objectives: �Students will understand the value of a support system. (e.g. to abstain, prevent, reduce, or stop substance abuse) 


Students will identify strategies of support for purposes of helping a peer increase health-enhancing behaviours. (e.g. drinking non-alcoholic beverages at parties) 


Students will identify and gather multiple sources of information. (e.g. related to the importance of support systems to prevent substance abuse)


Students will identify selection criteria and use them to evaluate sources of health-related information. 


Students will list strategies to use in evaluating health-related information.








Decision-making Process: �
Level B - Make an Informed Decision �3. State the challenge. Explore alternatives and consequences. �4. Make a decision. Set a personal goal. �
�
Learning Objectives: �Students will assess their current skills and abilities to act as support persons. (e.g. to a friend who is abstaining from using alcohol and other drugs or has a family member with a substance abuse problem)


Students will explore the implications or consequences of strategies to support a peer (� HYPERLINK "http://www.sasked.gov.sk.ca/docs/policy/cels/el4.html" �CCT�). (e.g. how the strategies can have a positive effect on an individual who is attempting to prevent, reduce, or eliminate substance abuse)


Students will render a judgement based upon specific criteria (� HYPERLINK "http://www.sasked.gov.sk.ca/docs/policy/cels/el4.html" �CCT�). 


Students will establish a goal to support a peer who is trying to increase health-enhancing behaviours. (e.g. such as the prevention of substance abuse)





Decision-making Process: �
 Level C - Carry Out Action Plan �5. Design and apply an action plan �6. Evaluate progress. Revise as needed. �
�
Learning Objectives �Students will construct clear, achievable goals and plan to meet them (� HYPERLINK "http://www.sasked.gov.sk.ca/docs/policy/cels/el7.html" �IL�). 


Students will design action plans that support peers. 


Students will identify the traits and skills of a person who can monitor peer support. 


Students will identify criteria and use them to assess the design elements of the action plans. 


Students will develop criteria to evaluate the implementation of action plans. 


Students will identify criteria and use them to evaluate growth in their ability to act as support persons.


Refer to pages 264 – 268 of Health Education: A Curriculum Guide for the Middle Level (1998).  This section of the curriculum provides information about action plans and supporting peers.  It contains learning objectives, instructional strategies/methods, teaching notes, and assessment techniques.  





Student Assessment Techniques �The degree to which a student has attained the ability to assess their skills as a support person can be determined by having her or him create a list of strategies to support a peer who is working toward increasing a health-enhancing behaviour. A variety of techniques, including the analysis of case studies, can be used to assess a student's abilities to render a judgement based upon criteria. Each student's matrix and goal statement also provide suitable data. 


Student Evaluation Techniques for Level B of the Decision-making Process �Gather the assessment data located in each student's folder and make a judgement by assigning a mark that reflects the degree to which the student has met the learning objectives of Level B. The student's mark for Level B contributes one-third to his or her total mark for the Decision-making Process Unit. Level A and Level C each contribute one-third of the unit mark as well.





F.Y.I.





This curriculum support material has been written and organized by the Regina and Area Drug Strategy Education Project in partnership with the Regina Public School Board, the Regina Catholic School Board, the Prairie Valley School Division, and Saskatchewan Learning with funding from Health Canada.
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